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fundamental principle of education. In order that we
may be independent of others our own powers must be
properly developed. Yet if we develop these powers
either too much or too little we shall make the child
wilful. It is best to command as little as possible \ let
the child be acted upon by necessity. Let it feel the
pressure exercised by things and circumstances. Dis-
obedience is its own avenger, and makes further punish-
ment unnecessary. At tnis age, 8urin^ the second
period, the most important thing is the training of the
senses, but at the same time the awakening of the moral
feeling is to be confined within the strictest limits. The
first moral idea of which the child is to become con-
scious is the idea of property, otherwise he may easily
contract a tendency to deceit and falsehood. Even in
this case, the only punishment which should be employed
are the inevitable consequences of the transgression.
Try to protect the pupil from evil consequences by
removing from him every occasion of committing wrong.
External rewards implant the seeds <3f ambition, and are
therefore to be rejected. During this second period in-
struction is to be confined to what the child can under-
stand, that is, to those things which can be perceived by
the senses. Let it take the form of teaching things.
The fittest subjects for instruction are measuring,
drawing, geometry, speaking, and singing. Books are
altogether harmful.
We now reach the third period, that is, from the
twelfth to the fifteenth year. It is the season of serious
work, for which the inborn desire of knowledge gives
strength and pleasure. Let the objects of instruction be
actions, and employ no moral observations. Let the
child's knowledge rest on his own observation, and not
on belief in authority. Let him learn industry £nd

